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lncreosmg Self Concepfs of Young Bllmguol Chlldren m‘Hofne Se’mngs:f 2 o
L
'Discovering the Role of Porents in Pro;ec'r P. | A G.E .T. ’I'l'rle \(/l ’

. | A
ln'rroduc'non : L e,
-

Self concept is a gIoboI en'n'ry or conflgurcmon of 'rhe self yet, uccordmg to,

Rogers (1951); it is OdmlSSIb|e to observcmon in children's oc'nons ond s'ro'remen'rs.. It .

s

comprlses eIemen'rs such as mdw:duol‘s |deos of. self in relation to others ond -

“» petceptions of h|s oblll'rle's ond choroc'rerls'ncs (Rogers, I952 Gomez & Yowxey,

L~

1980). . - \ S .-

Writers qnd researchers for exomple, Erlkson (I963), Brookover, Shollor and
Po'rerson (|964) and Workman ond S'rllllon (I974) show repeo'redly that self concep'r _
is sngnlflcon'r to Ieormng ond developmen'r Accordmg to Erikson (I950) ond Jersild

(I952), 'rhe self concep'r .an individual holds of himself ploys a strong role im hlS

ocodemnc ochlevemen'r in the three basic R's of reodlng, 'riting, ond ‘rl'rhme'rlc and in

«a ’
~

the. four'rh R of relcmonshlps - |e., the ability of mdtwduols to shore ond work
coopercmvely together (Yowkey, 1980). Accordmg to. Brookover, Sholfor and
Po'rerson (1964), self concept encouroges the Ieormng and mastery. of The academic
school co\gcep'rs ond Workman and Stillman (I97{§) note that individugt's posn:rlve
percep'rlons of 'rhemselves can iﬁcredse -— creative thinking -~ or ‘in the case of'

negative percep'nons -- decrease it. .

Orol and wtitten language is at minimum a por'r of 'rhe communlccmon process‘. .

ond at maximum one of the three R‘s - reodmg. And its. developmen'r ond mos’rery

Vis ossocm'red wn'rh self concep'r The young blllnguol child who develops, veeesdl usoge '

_of two Ionguoges»or is dommon’r in a Ionguoge other than English hos a dls'rmc'r
problem in communlcou‘pn and .. in seIf percep'rlon (Gomez & Yowkey, I980, P.
187)." Becouse of the English Ionguoge problems set within bl|lngUG| and bicultural
perspectives and related situational fdc'ror‘s‘(e.g., high rate of unermployment),

s

<

S
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bllmguol chlldren tend to show high lnc1dences of negative self concep'r (Cor’rer &

Seguro, |979) However, regardless of ;the bilingual populohon from which 'rhe B
chlldren come, they should be able to deveIop and maintain g posmve self concepf
of 'rhemselves equolly «as well as other children assummg 'rhe ms’rl'ru'rnons such 4 as- 'rhe

\
famity ond schéol_ ore suppor'rlve (Cervantes & Bernal, 1976; Deblc155|e & Heoley,

|970) Relative to lncreosmg or at least mom'rommg a posmve self concep'r this -

T orﬂcle examines the con'rrlbu'nons that can be mode by bilingual poren'rs 'rhrough

!
e'duc'o'rionol 'rroining to 'work with 'rheir own children in home seﬁings. These

-

-contributions from home (ond school) can encouroge self concept.

x

Contributions of Bilingual Parents to Self Conceg'r

15 . : ) . .
~ From results of research studies conducted over two 'decoHes, it is opp_oren'r

that parents contribute much tg) the developmen'r of self concepts of their- chlldren

i ’

(Thomos, I972 KeIIy, 1955). For example, children's evaluation, of 'rhemselves, their

IeveIs of osplrcmons, and maturity of personality are hlghly correlated with 'rhelr
parent's percep'nons of themselves' (K@IIy, 1955). In oddmon, ‘the quoll'ry ond
quon'rl'ry of poren'rol assistance given to children on school tasks, in home settings,

" are very hlghly. correlo'red wn'rh ‘parental esplro'nons for 'rhem (Soars & Soors, 1970). E

-

Orlgmcmng wu'rh the fomlly, Combs and Super (1964) |den'r|fy 'rhe crucnal foc'rors for

chlldren s positive self concept as: (l) closeness be'rween 'rhe child and poren'r (2)
types of d|SC|pI|ne used by 'rhe parent and, (3)- foIIow-'rhrough ‘of the “child .on
gt

completing tasks that are opproprlo're to vhlS developmental level. Accordingly, for
young bilingual (and monolingual) children, severol key varidbles for positive ‘self

concept’ ‘are ‘parental aspirations for their childtens' expec’rofioné and parentat

’ assistance givgn to 'rhem on school related tasks. These \)'o.riﬁbles become even more
.
|mpor'ron'r when they are compounded)by the problems of pover'ry, social closs, and

- 4

Iower socmeconomlc status ' (Soars & Soars), |970) These osplrcmons, ‘within a

cultural 'milieu, begln to shape fhedgllmguol child's seIf conceﬁ'f at blr'rh ond 'roge'rher '

' )

»
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*with ofher 'focfors continue ,to ‘modify it ,fhrouéhbuf the preschool -and early

eIemenfory school years.,

2

The blhnguol (Ilke fhe monollnguol) ch|Id is a producf of fhe culfure in WhICh

he I|ves‘(§nygg & Combs, I9l;9) Social pressures aré pIoced on fhe child so that he

behoves opproprlofely Af flrsf p/‘}enfs pressure fhe ch|Id to ocf in occo‘rﬂd wnfh
thelr expecfoflons. As youngsfers grow oIder, these pressures come’ from fr|ends

ond other odulfs, who are cIose to fhe child. Thus the ch|Id is Ieornlng fo def:ne fhe

4

world around him occordlng fo h|s cquure. / 2 - ?./U "o
“Asa ch|Id grows and lnferocfs WIfh ofhers,'he‘begms to v1ew hlmseIf{; ln.ferhms

of fhe kinds of fomlly and cultural experlences he has. This |ncIudes fhe wqy hegls

freofed by fhose responS|bIe for his developn'denf .Accordlng fo Meod's (|95h)

"looking glass seIf " the woy peop@a@ ond react fo cﬂchnld is Ilke .a mirror whlch

v

the child holds up to’ hlmseIf s reercfs an lmoge of- the seIf wh|ch fhe‘fchlld

H

evoluofes as he might evoliuofe someone efse. In other words, whether the child |s

', loved, prcnsed pun|shed rejecfed fails, or, succeeds defermmes whether the child
views himself as lmporfonf unlmporfdnf hondsome, {gly, smart, or dumb. "The woy
AQ ch|Id views himself governs the fype of seIf-concepf he possesses. Therefore as

p
- the ch||d lnfer'ocfs W|fh ofhers, his seIf-concepf is being shoped ond moIded

And a person acts in a ‘way fhof is COHSISTG[/\\/ h his seIf—concepf (Snygg &
Combs, I9l}9) If o ch|Id has a poor seIf-concepf and feels he is nof, ofhleflc, he

. . . I Ut

defends "this view to fhe end regordless of the c|rcur7€€fonces. Along these same

2

lines, a ch|Id‘s seIf-concepf defermu’ies fhe way the child perceives a situation.
)

Agoln, if a ch|Id hos a poor seIf-concepf ond feeIs he is a follure, in every snfuoflon

»

“no moffer if he succeeds or not, he will always view himself as failing -- "he heors
' N v
whof he wonfs/fowheor o o S s . ‘

0
o

To modify and reshape a ch|Id's seIf-coneepf he must Vave repeofed

. \ .
experlencgs where he hos success ond is encouroged and prolsed This |nvoIves

. ‘ . . ’ - } .
’){3 o -‘ . N '. . 5 ,{.’.'rl | . ‘
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'vinTeroc'ring with concetned adults, who con nurture and.develop -positive self-.
9 of 'y . .

o ) . . - ¢
concep'rs.A . L T - e ’ ?

4

“With. reseorch do'ro on self concep'r schooI ochlevemen'r ond poren'rol roIes in

N

nur'rurlﬁg posnwe seIf concepg and Ieormng obllmes, Heod S'ror'r and Follow-Through -

problems of '@e I960's to |980's focused on omelloro'rlng follure with parents. dﬁd"\

- o
'rhelr ch|Idren fromnlower-soCIoeconomlc ievels in home (ond clossroom) programs

i

( wkey, 1982).

«l

'Many . of 'rhe T|'r|e VII ESEA funded demons'rro'rlon pro;ec'rs for bilingual "

~ chi dren are olmlng their resources at 'rrommgL porents to work wnh blllnguol

chlldren in home (and school) settings. In the . home prognoms, 'rhese ~‘Tlf&_§V”

o

pr’o;ec’rs, WI'rh poren'rs, emphUsn.ze posmve seIf concept deveIopmen'r of ('rhemselves.

4 3

and) fhelr ch|Idren, prowde instruction procedures that blllnguol poren'rs can, use_

b

WIZh their youngsfe}s in home settings, and stress cIoser personal - -and ln'reroc'rlve

P

'communncq'non ond relcmonshlps be'rween 'rhem (Yowkey, I983) ?

vProJec'r P D}x G E.T. Hlspanlc-Bllmguol o 4%‘

>

Projec'r P I.A ¢ E T.:, Promoting I In'relle?:'ruol Adaptation leen Experlenhol
& o

Tronsformlng isjan, on-gomg Title VII Demons'rrcmon Projec'r that begon in l98| VI'r_ o

4

Educcmon ond Longuoges Affolrs and sponsored by The Be'rhlehem (PA) Areo -School
p’

Dls'rrlc'r w1'rh The Pennsylvonlo State Unlversny, UnWersny Pork PQ« /hrough its

'rwo ms'rruc'noncﬂ componen'rs of hcye and school, Projec'r P I A.G.E.T; focuses on-

®

-

five mojor gocfls (Yowkey, 1983). They are: o - . °"2=

a) -deveIopmg proflc1ency of Hlspon&: blllnguol chlldren in English Ionguoge,

C while ex'rendlng the use ond grow'rh of the Spomsh‘fonguoge A

g . _—z»

- - b wOrklng wn'rh the Hispanic blllnguol paren'rs of progrom ch|Idren 'ro show
4 a o

-~
.. and quel |ns'rruc'r|qnol me'rhods and rou'rlnes of working W|'rh (thelr :

- ch|Idren ot home to lnépﬁ Ee “self concep'rs, ocodemlc abll,mes, ond
~e D

GSplrcmons, and poren'r—chlld communlco'rlon

‘e

L ] . N ) ' ' . ’ gt
. A} 0 gt ' Lo
\)‘ . } B \ . _ 1., .’6 } ) N 4 A ) - : ’_,’ .

¢
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c) ‘taking odvon'roge of the young chlld's forr”hohve yeors == the foundcmon’
\\
9 N

o for presen'r and fu'rure grow'rh \

d) con'rrlbu'rmg 'ro home, school,(&and commum'ry relo'rlons by Usmg the

Saraa,

common’ gooI and desire of bo_h b|l|nguol mel|)’ ond schooI for 'rhe

_ 'chlld's constructive, growth
v . .
e) . educo'rmg 'rhe whoIe chi{d by reco@mzlng that Ionguoge sys'rems are
¢

m'rerrelo'red and m'rerdep en'r w1'rh Gther mo£or areas, of chlld's grow'rh

ond ‘with his fomlly ond bilingual- somocul'rurol mlllew
Eoch of these five objec'rlves are' lmplemen'red in 'rhe home ond center componen'rs

of ProJec'r P.LA.G. ET. In Pro;ec'r PI.A.G.E. T 's home componen'r 'rhe flve objec'rlves

T
focus on seIf concep'r enhoncemen'r, greo?*er Ieornlng ochlevemen'r ond more posmve
\ . . . 3
commumco'rlon and m'reroc'rlon between chle and paren'r S Loz
. .

-The resul'rs of the flrs'r projec'r ye’ér l98l-|982 show 'rho'r parent's percep'rlons

.- of " these chlldrens socnol ocodemlc ond communlco'rlon obllmes SlgnlflCOnﬂ)’

increased; poren'r's o'r'rl'rudesf‘ 'roword their chlldren qlsb lncreosed in a positive

* dlrec'uon In udduf:on@)oren’f’s own self concep'rs ond feellngs of odequocy in dealing
< w:'rh 'rhelr chlldren's problems and schooI relc'red mo'r'rers oIso mcreosed A relqged .

-

result showed that poren'rs' attitudes toword 'rhe school were very posmve when
R

their chlldren begon -and” cgmple'red the ocodemlc yeor, while _the con'rrol group ;

o

oren'rs began the s&hool yeor with’ very posmve attitudes’ 'roword 'rhe school bUI

ended it “with négo'rrve of'n'rudes 'roword it. The re§}Jl'rs W|'rh 'rhe b|||nguol chlldren '

Py

were equol,ly successful ishowmg SIgmflcon'r mcreoses in self percep'rlons, as well -

as English lariguage growth .and curricular - content knowledge of reodlng and

mathématics. o

£  From Projec'r P l. AGET s results, it oppeors that self concept  of bo'rh

4 b|l|nguol child ond poren'r can be enhanced-and that greo'rer poren'rol aspirations for

their children ond gteater commumcohon hetween them are relo'red’ to significant




' increases in both parent and chfld perceptions of their behaviors in:home and school
settings. . - In exﬁondlng self concepfs of b|||nguo| <hildren ond parents, 51m|lor
increases ond S|gn|fbconf reloflonshlps were obfolned in the programs developed and "

tested by Hursf (1973), Pjeree-Hones (1968) ond Nlmmchf Meier and McAfee (I962)
Chorocferlsflcs of Blllnguol Chlldren ond Parents Served by Projecf P.l. A G. E T.

The blllnguol children and porenfs served by Projecf P. I A.G.E.T. represen’r a
lower socioeconomic populoflon as defermmed by high unemploymenf rofes,,hngh‘~
ofes of pUbIlc osslsfonce, [l‘orgely publlc renfol housmg m whnch fhey I|ve, ond

 Hispanic nelghborhoods in which- fhey reSIde. In oddmon, fhe populoflon hos

(
mlgrofed from ruroI ond ogrlculfurol secflons of cenfrol Puerfo Rlc‘o: In seeking fo

ovo|d the gheffoes ‘of the Iorge neorby meﬁfropollfon cmes, fhey hove come to find
empIQymenf They hoVe brought wnh them poor educoflon ond a Ionguoge ofher
than Engllsh AII the chlldren enrolled in Projecf P LA, G.E.T. are bllmguol - ond
show poor Ionguoge growfh and acquisition in bofh Sponlsh and Engllsh

In context of the above setting, there ore six basic assumptions of learning and
growth ﬁu'pon whichlfhis bilfnguol orogrom 'operofes. These ‘assumptions focus on both
fhe porenfs ond the children served by ‘the’ projecf. First, the classroom program’

-

. focuses on oldlng the ch||dren‘s ocqursmon of mfelhgence -From a self concept’
perspecflve, blllnguol chlldren, who develop fhmkmg processes-, for Iongudge ond
cc')/ﬁiflon ond use fhem in problem solving srfuaflons WIfh posmve env1ronmenfol
feed50ck can mcreose fhelr own percepflons of fhemselves.‘ | .

Second, the bilingual child dlsploys specific Ilngwsflc/cognmv benchmorks or

'chorocferlsflcs that orefcruclol to presenf qnd fufure growfh These bepchmarks:

ond chorocferlsflcs become pOWerfuI tools for ossessmg, dlognosmg, and prescribing

experlences "for language growfh The fhlrd characteristic focuses on ff\é type of

experience that can expand Ionguoge and cognmve growfh.' The blllnguol Chl|d ‘

oumproves self perceptions of his Engllsh ond Spomsh Ionguoge fhrough yses of
\ .-‘

. .
. N . .




concrete objects and 'rhings as precursors to the devélopment of :syrribol‘_ sg's'rerns in’
- - - “_ o ] ('

ibo'rh languages. ¢ o | T

E4

The fourth choroc'rerls'rlc focuses on, the chlld‘s own seIf regulo'rlon of Ieormng

4

The blllnguol chlldrens m'reres'rs and needs de'rermme mcny “of ’?he oc'rl\(mes he
purSUes at schooI and home. Self concep'r is nur'rured because the bl|lngUd| .

youngster mokes cholces, identifies gools, ond can proceed to occompllsh them. In

~

addition, he can work on these gpals at h|s own poce The flfth chornc'rerls'rlc
' |nvo|ves social ln're‘roc'non T rough socml- m'reroc'rlon be'rween chll"dreh ond
between child and adult, self contept can be enhonced As a produc’r of mutual

interchange, blllnguol chlldren can feel 'rho'r their ideas are occep'red Feellng 'rho'r

they can shore ideas ond opinions w1'rhou'r reprlmond the bllmguol ¢hild can deveIop )

. \
A\
seIf—osser'rlon ond cooperation wn'rh each other. - ‘ .

The slxth ossump'rlon s'rresses that chlld's ploy is crucml \'ro growth gnd
__e,armng. For seIf concep'r child's play contributes to cons'rruc'nve coopero'rlon wn'rh

other youngs'rers. The ability to express 'rhemselves in play se'mngs qnd act out

situafions aides the self concept. T -
o A - ) S .
The above six characteristics provide a boselin’e for the self concep'r'-to grow
- . »
,Gnd "develop within the program. Eoch of 'rhe§e chorocferlshcs of seIf cqncep'r' are

suppor'red by activities in the home- (ond cIossroom) componen'rs of the progrof‘n -

Examples of reIo'red oc'rlvmes from Project P.LA.G.E.T.'s home progrom foIIow;

-

_'Self Concept Activities o . ‘ \,\‘5\

. ’

. The bilingual parents of Projec'r P.lLA.G. E T, are frolnedz para oldes, who

.
&

- visit their homes on a weekly basis. They are shown how to use self concep'r

-

é‘oc'riili'ri.es and other experiences in home se'r'rings to complimen'r, reinforce and
extend fhose activities 'rhe|r chlldren receive in Pro;ec'r P. I A G.E.T.s cIossroom.
componen'r The seIf concept oc'rlvmes in Pro;ec'r P..A. G E, T are broken. down‘fh'ro :
four dimensions. JThey are: (a) body self (or body lmoge) (b). cognitive self, (c) socml

: 9. v S




é

- allow the child to gqln meaning fro

N .
v ‘ ; . ,
self,.ond (d) self-esteem (Somuels\, l977) "In other words, we p%"f Voiue ‘on our |

@ Y %

bodles, our ocademlc oblll'ty, ond ourselves in roIIs é studen'rs, frlends, or son or
dough'rer and’we use’ odjec'&/}es such as good or bod to descrlbe ourselves in each of

H, p.33)"

.-
'rhese dlmenSIons (Somuels, ‘
Flrs'r self concep'r activitj

is/z/sed in Projec'r P.JAGLE. T emphasize the \yoy a
person feels about h|s body is directly relo'red {o his feellngs about himself as o 'ro'rol

, Jerson: (Secord & Jourord I953) For a chlld‘s bbdy image to fully develop, he mus'r
: -

E seporo're himself from o'rhers especmll)f his.mothér. For example, Mahler, Plne and

Bergmon (I975) found that as a chnld grows <\>Ider he moves from a dependence on h|s

mother (0-1) to a sense of self (1~ )ffd/Jfan“Y fo a seporo'non of himself from h|s

.

mother (2-3). Body |moges}| e s'rreng'rhened as a Chl|d feeIs comfortable with h|s

body and gains control of it.
Project P. I A G E. T self concept oc'rlw ies conduc'red by poren'rs, in the home,

his interactions with his poren'rs, in the home
LI |

environmept. -As d, child's c/ogni'rion rows, hns\ o'm'rudes 'rowords h|mse|f grow, and

124

his knowle‘;!ge of hsmself ol%rows VR

LU e

. Pr\o;ec'r P.LA.G.E.T. activities fo fl'*e sotko\l self include 'rhe cultural self. The

expectationsyof the group, to WW‘fh Chlld beIongs, whether it be family, school,

&

Jols o'rher societal lns'rl'ru'rlons ore ln'r rnollzed by the child. These expectatidis

A

de{rermme the Chl|d'S behowor Ch| dren become owore of these expec'ro'rlons
4 —‘__,v‘- . N

tbrough m'reroc'rlons with o'rhers (e.g. parents, 'reoc’hers, friends).

¢
Ihe foﬁ-’rh dlmensmn, of self conoep'r oc'rlvmes from Pro;el:'r P I, A G.E.T.

SN

seIf s}eems respec themselves £C4®persml'rh I)967 Rosenberg, 1974; Felker, |974)
J ’f ;
f&ae(;ompefenf (Sears & ShernrQ 19645 -Blggory, 1966), a‘f\d hove. a s'rrong sense of

\'belonging (Meslow, 1954; Felker, I974) <If their, self es'reem is low, 'rhey d veIop
v

L

ack of respec'rsfor fhen\seﬁv‘ps on}j/Belleve jhey .are not successful (Coopersmnh

R . - )
2 : AN ’
» . .

\

Vs ﬂ\d - | . N 1}9“ | -~ ' (

Y

[y
o

K
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1967). Project P.LA.G.E.T. self concept activities s'rres!s grov;jr__h_ﬂof respect anfl

provide settings whérevbil'ingual\gﬁildren are significant, capable, sucéssful and

worthy.

-

Slnce a positive seIf—toncepf is s'rressed ln Project P l. A G.E T., opor'runmes
are, prowded and dellvered by parpnfs, in 'rhe home, whlch foster -healthy self

concepts in their chlldren. Examples of: home activities from each of 'rhe dlmenslons

a

of 'seIf'concep'r follow. .
v Bodx Self. As the biIinguaIschiId'feeIs comfor'rable with his, body, he gains.

control over himself, and his body image is streng'rhened Selec'red activities used to
A s 7
deveIop a sound body seIf include: : .

-

,\
* Smg songs’ con'ralmng the chlldrens names.

* Cut out pieces of peoples bodies and moke puzzles for fhe childrentto -

assemble. Provide music and instruments and allow 'rhem to express

.

rhyfhm WI'rh their bodles.
* Play statues (a child gust pre'rend he isa s'ratue, and if he maoves, and "it"

.; sees him, then he becomes the new "i'r"). This helps the child gain control

Pl "
-

‘over his body.
* que the child pre'rend he is domg an activity (drlnkmg, sn'mng, etc.) in sIow

motion 'rhen in fast motion. T

-
* Play games wherg no one wins or loses, so the children can experience” .

success.

p
* Set-up a dress up corner’ with @ mirror in it. Focus 'rhe dlSCUSSlon on the
: ' N
o parts of. the body and facml epxressnons. 4

* Provude oppor'runmes for the chlldren to use scnssors«f,ﬁhd thus become,

conft de‘n'r with 'rhem.
;"‘ |

* Play gao’”fes which require the children to run, jump and hop.
o j ' ~

L3
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Cognitive Self. Unders'rondmg what gd%s on around 'rhe blllnguol child mokes

h|m feel conflden'r. ,'Qwus activities enhoncmg his coghitive self are deswoble. Some

of ?hese activities include:
2 Y

* Read 'ro the child ond provude a model by reading yourself.

LY

"

~a

* PrO\)ide -mo'rerioils that allow the ch|Id 'ro creo're (e.g., glue, scissors,

crayons) and 'rhendlsploy his_creations in ¥he home. .

C o« Encouroge lmogmcmon and Ionguoge development by having 'rhem enact ond
, -

re're[l stories. ' a

* Teach 'rhem songs and fingerplays to facilitate longuoge d;velopmen'r .

Social Self. It is lmpor'ron'r for the child to engoge in opproprlo're behavior. *
ThlS gives 'rhe blllnguol child confxdence in new situations. For example he will not

¢
be afraid that his behavior will embarrass his family or friends."Examples of PI'OjeC‘I'

P.I.A.G.E.T. activities that s'rreng'rhen a child's social self follow:
* \Arrong';e play. activities where shoring‘ of objects between parent and child
| take pldce. »
-~ * Encourage the use of proper manners during the day.

* Create ocf_i\)ifies where children must plovai'rh other children.

-

* Have them role play various occupations and explain how it feels.
. ‘ -

* que them exchange identities with you as mo'rher or fo'rhe‘r and 'rhen

’

explom what hapopened to 'rhem wh|Ie they yvere the o'rher person.

* Allow them to express their feelmgs through s'rorles usmd puppe'rs or

- dromo'ric play. . .

T

'l

- Self- Es'reem. This dimension evolves as 'rher bilingual child interacts with.
others, who are close to* him. Through ln'reroc'rlons with 'rhese peopIe, the Chl|d
'deC|des whether he accépts and respec'rs hlmself or no'r. Therefore, the manner in&
which poren'rs react to children is very important. Accordmg to Coopersrrm'rh (I967),

parents (and 'reochers) need to:

. ’ h
| ) 1 2




(o),. Show 'con'rinued warmth - The child senses warmth and concern from his

poren'r. N L '. o . ) K

"f'?

‘-«

+ (b) Treo'r respec'rfully The chlld's vnews are consndered ond

(<) Define |lml‘|‘S cleorly -'The Chlld knows, ,by.'rhe woys‘hls;pqren'rs (on_d

'reochers) treat hlm, 'rho'r 'rhey care for hnm. ..

N ‘e

. These poren'r (ond 'reocher) personollty choroc'rerns'rlcs glve “the Chlld 'rhe feeI|ng 'rho'r
he is. wor'rhy as a person. “Some octwmes used by poren'rs in Projec'r P..A.G.E.T. to
- ‘promote,a child's: seIf-es'reem folIow.._ . o S -t

*—Ho\z he‘chrldren—moke“"me

Allow them 'ro shore 'rhe|r books wu'rh others.

~

L Ploy games 'rho'r oIIow ‘the Chl|d to express h|s feelings. S'ror'r off sen'rences

with "l am happy when...” or "l am sqd vghen ond hove the Chlld flnu!h

it.

‘Some additional oc'rlvmes to promote posmve sel; f-esteem. in chi'ldren inclode:

. ' * Say more positive than nego'rlve 'rhlngs obou'r 'rhe Chl|d ond hlS behowor. .

¥ Avold\Lobellng the Chl|d

* Spend some 'rlme W1'rh eoch Chl|d by hlmself w:'rh no rnterrup'rlons. Durlng"
v IR S .
'rh|s time moke 'rhe -child feel he is the mos'r |mpor'ron'r person in the .

orId

g%. *. Moke 'rhe child feeI 'rho'r he is a member of 'rhe group ond that he con'rrlbu'res
~ to the group. -
The oc'rivi'ries selected from Project P.l. A.G.E.T. are jus'r a few of mony. '

: pOSSlb|e ones. Re\\ﬁr%ess of 'rhe self concepf oc'rlvmes used in the home, it is

-

lmpor'ron'r 'rhcn all four dlmenswns of- the self concept are seIec'red for enhoncemen'r.

~ Summary

reseorch demons'rro'res, a chlld's seIf concep'r is very impoptant to his
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.+ has a poor self concep'r he |s no dlfferen'r from any o'rher child in h|s oblll'ry 'rol“l

' och|re ond moln'rom a posmve self concep'r glven 'rhe pr0per supporf(

4

To improve 'rhe bllmQuol child's self concept, it is necessory 'ro unders'rond how

a-child's self concep'r develops. S’rudles show 'rho'r poren'rs ploy o key role ('rhrough
their osplrcmons for 'rhe Chlld ond 'rhelr m'reroc'nons with the Chlld) in the
developmen'r of 'rhelr chlld's self concep'r‘* As 1he youngster grows’ older, o'rher

- - people WI'rlehom 'rhe Chlld m'reroc'rs, shope and mold 'rhe Chlld's self concep'r ,

An example of plons ond procedures 'ro develop self concepts in blllnguol

. chuldren is Pro;ec'r PIc A GE T. Th|s projechTl'rle VIl prO]ecf*‘wos developed- 'ro—*~

work wnth'bllmguol fomllles in both the home. ond school seﬂmgs I'rs objec'rlves

v >

focus on self concept enhoncemen'r lncreosmg leormng ochlevemen'r, ond developmg

more posmve commumco'rlon ond m'reroc'rlon be'rween chyd and poren'r l'r hos been

~ -

successful of'rer one year of lmplemen'ro'non '
Lower socio- economlc s'ro'rus ond hlgh unemp%enf ro're choroc'rerlze 'rhe

blllnguol fom|l|es in the Title VII proJecf ‘Based on these other choroc'rerls'rlcs, 'rhe

v

blllnguol program operates on Six basnc ossump'rlons of leormng and growth: ~(o)
ochIsmon of intelligence, (b) spec1f|c lmguns'rlc/cognmve benchm/arks crucial to
grow'rh (c) experlences to expand Ionguoge ond cognmve grow'rh (d) self regulation

of leormng, (e) social ln'rerqcﬁon, ond (f) 'rhe lmpor'ronce of child's ploy. These_

¢
ossump'rlons proVIde the boselme for self (‘:oncep'r developmen'r »
g 4
Los'rly, pelelC oc'rlvmes are given from the home componen'r which are used-
\

by parents to fos'rer healthy self concep'rs in their chlldren These activities mclude.

.singing songs con'romlng the child's name, reading to. 'rhe chrld role ploymg, ond
LY

cons'rrucﬁng "me" books. The activities are grouped occordmg to 'rhe four different

dimensions of the self concept: (a) body self, (b) social self, (c) cogni'r'i'\&e\self, and

.

(d) self-esteem., | - S
> ) ) ) X . & ’ -

14.

<
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